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ABSTRACT
Dwi  Wantini.  K2204024:  IMPROVING  STUDENTS’  VOCABULARY 
MASTERY USING REALIA (A Classroom Action Research at the Fourth 
Grade  Students  of  SD  Negeri  Kalimacan  in  Academic  Year  2008/2009). 
Teacher Training and Education Faculty. Sebelas Maret University. 2010.
The objective of this research is to know whether or not the use of realia 
can improve the students’ vocabulary mastery or not. In this research the writer 
limits mastering vocabulary on meaning. The action hypothesis of the research is 
the use of realia in teaching can improve the students’ vocabulary mastery. 
The  research  is  a  classroom  action  research.  The  action  research  was 
conducted on April 2009. This study was conducted on the fourth grade students 
of SD Negeri Kalimacan in academic year 2008/2009. There were 18 students. In 
this research, the researcher taught vocabulary using realia. This classroom action 
research was conducted in two cycles. Each cycle consists of four steps namely 
planning, action, observation, and reflection. In collecting the data, the writer used 
two techniques namely test and non-test technique. Test technique consist of pre-
test  and  post-test  which  were  conducted  in  every  cycle.  Non-test  technique 
consists  of  three  ways  namely  observation,  interview,  documentation.  In 
observation the research observed the activities during the action by noting them 
on  field  notes.  The  field  notes  were  made  for  every  meeting.  The  second  is 
interview. The researcher interviewed the teacher and the students before and after 
conducting the action. The third is documentation. The researcher documented the 
activities  during  the  research  using  photograph.  In  analyzing  the  data,  the 
researcher studied the field notes of observation and the result of the interview. 
Statistically, the writer calculates the mean score of pre-tests and the mean score 
of post-tests then compared them. 
The  result  of  the  action  showed  that  the  students’  vocabulary  mastery 
improved as shown in the result  of both the observation of students’ activities 
during the action and the result of the pre-tests and post-tests scores. The mean 
score of tests in cycle 1 are 7.05 to 8.16. In cycle 2 the mean score of pre-test is 
7.23 and the mean score of post test is 9.16. There were also positive changes in 
students’ behavior in learning English. During the action, the students paid good 
participation to the lesson. The students were more active in joining the process of 
teaching and learning. Therefore, it  can be concluded that teaching vocabulary 
using realia can improve the students’ vocabulary mastery. 
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ABSTRAK
Dwi  Wantini.  K2204024:  IMPROVING  STUDENTS’  VOCABULARY 
MASTERY USING REALIA (A Classroom Action Research at the Fourth 
Grade  Students  of  SD  Negeri  Kalimacan  in  Academic  Year  2008/2009). 
Fakultas Keguruan dan Ilmu Pendidikan. Universitas Sebelas Maret. 2010.
Tujuan  dari  penelitian  ini  adalah  untuk  mengetahui  apakah  penggunaan 
realia dapat meningkatkan penguasaan vocabulary pada siswa. Dalam penelitian 
ini penulis membatasi penguasaan vocabulary pada aspek arti (meaning). Penulis 
membuat  hypothesis bahwa penggunaan realia dapat meningkatkan penguasaan 
vocabulary pada siswa. 
Dalam  penelitian  ini  penulis  menerapkan  penelitian  tindakan  kelas. 
Penelitian dilaksanakan pada bulan April  2009. Subjek penelitian adalah siswa 
kelas IV SD Negeri Kalimacan tahun ajaran 2008/2009 yang terdiri dari delapan 
belas siswa. Dalam penelitian ini peneliti mengajar Bahasa Inggris menggunakan 
realia. Penelitian dilaksanakan dalam dua siklus. Masing-masing siklus terdiri dari 
empat  tahap  yaitu  perencanaan,  pelaksanaan  tindakan,  observasi,  dan  refleksi. 
Penulis menggunakan dua teknik pengumpulan data yaitu teknik tes dan non-tes. 
Teknik tes terdiri dari pre-tes dan post-tes yang diadakan di setiap siklus. Teknik 
non-tes terdiri dari tiga cara yaitu observasi, wawancara, dan dokumentasi. Dalam 
observasi  penulis  mengamati  kegiatan  selama  pelaksanaan  tindakan  dengan 
mencatat  hasilnya  pada lembar catatan lapangan (field note).  Catatan lapangan 
ditulis  di  setiap pertemuan kelas.  Cara yang kedua adalah wawancara.  Peneliti 
melakukan wawancara dengan guru dan siswa sebelum dan sesudah dilaksanakan 
tindakan  kelas.  Yang  ketiga  adalah  dokumentasi.  Peneliti  mendokumentasikan 
beberapa kegiatan di kelas selama dilaksanakan tindakan dengan menggunakan 
foto/kamera. Dalam menganalisis data peneliti  mempelajari hasilobservasi yang 
telah  dicatat  pada  lembar  catatan  lapangan  dan  hasil  wawancara.  Selain  itu, 
peneliti  menghitung  nilai  rata-rata  dari  nilai  pre-tes  dan  post-tes  kemudian 
membandingkannya  untukmengetahui  peningkatan  siswa  terhadap  penguasaan 
vocabulary. 
Hasil  penelitian  menunjukkan  bahwa  penguasaan  vocabulary  siswa 
meningkat  sebagaimana ditunjukkan dari  hasil  observasi  dan nilai pada pre-tes 
dan post-tes.   Nilai  rata-rata siswa pada pre-tes dan post-tes di  siklus pertama 
meningkat  dari  7,05  menjadi  8,16.  Pada  siklus  kedua  nilai  rata-rata  siswa 
meningkat dari 7,23 saat pre-tes menjadi 9,16 saat pos-tes. Dari hasil observasi 
menunjukkan  ada  perubahan  positif  pada  siswa  dalam belajar  Bahasa  Inggris. 
Selama dilaksanakan tindakan kelas siswa memberikan perhatian dan partisipasi 
saat  mengikuti  pelajaran.  Siswa  menjadi  lebih  aktif  dalam  kegiatan  belajar 
mengajar. Oleh karena itu, dapat disimpulkan bahwa mengajar vocabulary dengan 
menggunakan realia dapat meningkatkan penguasaan vocabulary pada siswa. 
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MOTTO
“ Only to You we Pray and only to You we ask for help”
(Al Fatihah :5)
“Antusislah meraih apa yang bermanfaat bagimu dan jangan 
bersikap lemah”. (HR. Muslim)
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CHAPTER I
INTRODUCTION
A. The Background of the Study
English  is  the  first  foreign  language  in  Indonesia.  English  is  one  of 
compulsory subject in Junior High School to college level. In Elementary School 
English is taught as local content. 
The purpose of teaching English in Elementary School is to prepare the 
students to learn English in higher level in this case in Junior High School. The 
Curriculum of 2004 for Elementary School students (2004:1) states that “Bahasa 
Inggris bagi siswa Sekolah Dasar bukan berfungsi sebagai suatu bidang kajian,  
tetapi lebih pada persiapan siswa untuk mencapai kompetensi yang diharapkan di  
Sekolah  Menengah  Pertama”.  In  other  words,  learning  English  at  Elementary 
School is to give basic knowledge about English, so that they will do much better 
in  Junior  High  School  and  the  next  education  level.  Brewster  (1992,p.102) 
supports the statement by saying “early foreign language learning aims to prepare 
pupils for formal and exam-oriented courses in secondary school”.
Vocabulary mastery has an important role in English. Vocabulary is the 
basic  to  acquire  other  competences  such  as  listening,  speaking,  reading  and 
writing. Therefore, vocabulary is the basic competence need taught in Elementary 
school. Knowing a lot of words are important because the more words we know, 
the better chance to understand. For this reason, the major aim of teaching English 
program in Elementary school is to help students gain large vocabulary of useful 
words. 
Based  on  the  pre-observation  in  the  fourth  grade  of  SD 
NegeriKalimacan, the researcher found that most students still have difficulties in 
learning vocabulary. Whereas, vocabulary is the main material of English lesson 
in Elementary School. The problem namely the students had difficult to remember 
the  vocabulary.  The  students  had  difficulty  in  remembering  the  meaning  of 
vocabularies. The students also had difficulty in writing the vocabularies. They 
often wrote the some words as they heard. For example words such as  shoes,  
1
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chair,  blackboard,  and  classroom were  written  as  soes,  cher,  blackbord,  and 
classrum. They also tended to pronounce the words in Indonesia pronunciation. 
Moreover, the students were not interested in English class. In teaching learning 
process some students did not pay attention to the teacher. They were chatting in 
the  class,  daydreaming  or  playing  their  writing  equipment  when  the  teacher 
explained the material or gave exercise. The students also did not too respond well 
to  the  teacher  explanation  and  instruction.  Only  some  students  dominated  the 
activities in the class.
The preliminary observation reveals the possible cause why the problems 
above arise in the classroom. The causes are dealing with the teaching technique. 
The model of teaching was teacher centered and lecturing. When introducing the 
new material, the teacher wrote words related topic on the blackboard in English 
and the students were asked to copy them on their note book. Then they are asked 
to find its meaning from dictionary. Therefore, every student was required has a 
dictionary.  After finding the meaning of words from the dictionary,  the teacher 
drilled the vocabulary by reading the words one by one followed by the students 
either together or individually. In the end of class, the teacher asked to do exercise 
dealing  with  the  topic  on  their  worksheet  (LKS)  and  gave  homework.  The 
homework would be checked in the next meeting. Because of the teaching model 
and learning activity that were always same in every meeting, the students were 
bored. Consequently, they were lazy to learn. 
Besides, the material  and teaching equipment were only from a book. 
The students were studying vocabulary only by seeing small picture from the book 
and find meaning from dictionary. The teacher never brought other teaching aids 
such as attractive bigger picture or realia that attracted students’ curiosity to get 
their interest.
Teaching English for children can be done by using many ways. In this 
case, the adult people around children especially the teacher play an important 
role in helping children learning English. Teacher plays important role because 
children learn English firstly at school with their teacher and spent more time to 
learn English with their teacher too. English teacher is demanded not only to have 
2
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competence in mastering English but also to how teach English for children in 
accordance with children characteristics and development. 
Children have characteristics in learning that are different from adults. 
Children learn something from concrete to abstract including in learning English 
as foreign language. They learn vocabulary by saying word by word. Vocabularies 
are  usually  limited  on  particular  content  word  namely  noun,  verb,  adjective, 
adverb, and some simple expression used in daily. In book that are intended for 
the first stage in English, the vocabulary lesson usually includes words for person 
and  thing  around  the  children  such  as  boys,  girl,  head,  hand,  pencil,  book,  
window,  door  and  etc.  The  reason  why  vocabularies  such  those  is  given  for 
students especially in the first stage of English is stated by Allen (1983):
 “It  is  easy  to  see  why  the  beginning  lesson  should  to 
introduce  such  words  because  the  meaning  can  easily  be 
made clear because students can see while they are hearing 
the foreign names for them. This is important because success 
in learning often depend on the number of senses which are 
used in learning process”.
 In  short,  the  principle  of  learning  is  “here  and  now”.  Children  learn  about 
something they can see, hear, touch, and smell and tell about what happens now. 
Children  world  is  concrete  world.  Children  understand  and  receive 
concrete things easier than those of abstract. Slavin (1997: p.88) says that most 
children in Elementary School are at the concrete operation stages of cognitive 
development and therefore lack the ability to think in abstractions. Similarly with 
Piaget, he says that all children pass through a series of stages before children 
construct the ability to receive reason and understand in mature, rational items. 
There  four  stages  namely,  sensory  motor  (birth  to  18  month  approximately), 
preoperational  stages  (2-7  year  olds),  concrete  operation  (7  to  11  years 
approximately)  and  formal  operation  period  (11  years  onwards).  Children  in 
fourth grade of Elementary School are about 9 to 10 years old. They are including 
in concrete operational stage. In Indonesia students of fourth grade of Elementary 
School are considered as beginner learner. Therefore, English learning materials 
have been suited with children characteristics and development. As stated above, 
children in beginning level learn about something in here and now. Therefore, 
3
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most of the learning materials for fourth grade of Elementary School are about 
something around the children
Teaching  English  for  children  need  certain  treatment.  Appropriate 
teaching technique and media are necessary to make the teaching and learning 
process effective. Beside, the teacher must know the learning characteristics of the 
students,  so the teacher can implement  the appropriate technique and media to 
teach  the  students.  Various  technique  and  media  create  good  atmosphere  in 
classroom so that the students are motivated to learn more new words in fun and 
enjoyable situation. According to Gower (1995,p.149), there are several ways of 
making clear the meaning of a word, namely realia and visuals, mime and gesture, 
give example,  give explanation or definition,  translation and concept  question. 
Some experts also add several techniques and teaching media that can be used in 
teaching vocabulary. Those technique and teaching media may be used partly or 
in combination.
Referring the theories of teaching English for children especially about 
various techniques in teaching English vocabulary for children, the characteristics 
and children’s development and the lesson material of fourth grade students of 
Elementary School, the researcher used realia in teaching vocabulary. 
Realia is term used in education to refer to certain real life objects. In 
education,  realia  are  objects  from  real  life  used  in  classroom  instruction.  In 
teaching  vocabulary,  realia  is  teaching  media  used  to  present  vocabulary  by 
bringing actual objects of items or something represent it which used in classroom 
to illustrate and teach vocabulary. Realia is not only the real object of an object. 
The object that are impossible brought into classroom in teaching can be changed 
with  something  represent  it  such  picture,  photograph  of  the  objects,  map  and 
etcetera  (http://en.wikipedia.org/wiki).  In  principle,  realia  is  concretizing 
vocabulary and language and place it  in a frame of reference. Realia is fit for 
beginner because most of lesson material of the class is about things. By using 
realia, the teacher can improve the students’ understanding because realia make 
concrete of what is talked about.
4
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Based on the fact found in teaching English at Elementary School above, 
the writer carried out a research to improving the students’ vocabulary mastery 
using realia in teaching vocabulary. The writer would like to study:  Improving 
Students Vocabulary Mastery Using Realia (A Classroom Action Research at 
the Fourth Grade Student of SD Negeri Kalimacan Sragen in Academic Year 
2008/2009).
B. Problem Statement
In this research, the writer formulates the problem as follow: 
1. What happen in the class when the teacher uses realia in teaching English 
vocabulary?
2. What improvements do the students show during the use of realia in teaching 
English vocabulary?
C.  Problem Limitation
The  writer  focuses  the  problem  on  improving  students’  vocabulary 
mastery using realia. The scope of vocabulary mastery is limited on mastering of 
vocabulary aspect namely meaning of words. In this research,the writer takes two 
topic of material namely ‘shape’ and ‘things in the classroom’.
D. The Aim of Study
The aim of the study is  to  know what  happen in the  class  when the 
teacher uses realia in teaching English vocabulary and to know improvements the 
students show during the use of realia in teaching English vocabulary.
E. The Benefit of the Study
For the teacher, the result of this study is hoped give information about 
realia to teach vocabulary. By using realia,  the teacher can present vocabulary 
easier  and  more  effective.  So  the  teacher  can  help  students  to  improve  their 
vocabulary mastery.
5
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For the students, the use of realia in learning vocabulary could help the 
students learn easier. Besides, the use of realia could make more fun vocabulary 
learning.  They  will  have  chance  to  improve  their  vocabulary  mastery  in  an 
interesting situation and learn it in enjoyment. Students are expected have better 
vocabulary mastery. 
6
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CHAPTER II
THEORETICAL REVIEW
A. The Review of Vocabulary
1. The Definition of Vocabulary
Hatch and  Brown (1995,p.1) state that vocabulary is a list of set of words 
for a particular language or a list or set of words that individual speakers of a 
language  might  use.  Similarly,  Burns  and  Browman  (1975,  p.295)  define 
vocabulary as the stock of words used by person, class or profession. The other 
definition, vocabulary refers to the sum of words used by, understood by, or at 
the  command  of  particular  person of  group (www.en.wikipedia.org/wiki).  It 
means   vocabulary is all words of particular language which is understood and 
used by the speaker of the language.
Vocabulary  has  association  with  the  meaning.  Hornby  (1995)  states 
vocabulary is a list of words with their meaning. Similarly, McWhorter (1989, 
p.311) says that vocabulary means the ability to recognize individual words and 
to associate meaning with the particular combination of letter that form a word. 
It means vocabulary is the skill in recognizing words and its meaning.
From the  definition  above,  it  can  be  concluded  that  vocabulary  is  all 
words with its meaning that usually used by speakers of particular language.
2. The Aspect of Vocabulary
In  teaching  vocabulary,  the  teacher  should  concern  on  the  aspect  of 
vocabulary that need to be taught. Ur (1996, p.60) mentions many aspects of 
vocabulary that is need to be taught to the students. They are as follow:
a. Form: Pronunciation and spelling
The learner has to know what a word sounds like (its  pronunciation) and 
what is look like (its spelling). In teaching the teacher needs to make sure 
that both the aspects are accurately presented and learned.
7
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b. Grammar
The grammar of new item will  need to be taught  if  this is not obviously 
covered  by  the  general  grammatical  rules.  An  item  may  have  an 
unpredictable change of form in certain grammatical context of may have 
some idiosyncratic  way of  connecting  with  other  word  in  sentence.  It  is 
important to provide learners with this information at the same time as we 
teach the base form. For example, when teaching a noun, it might also need 
to  present  its  plural  form,  if  irregular  (mouse/mice),  or  draw  learners’ 
attention to the fact that it has no plural at all (advice, information).
c. Collocation
The collocation is particular combination of words by placing or arranging 
words together. Collocation makes a particular combination sound “right” or 
“wrong” in a given context. Some words may be having same meaning but 
they are not uncertainly can be combined with same word. For example, the 
word  throw and toss. Both the words throw and toss have the same meaning. 
In a context we say throw a ball and toss a coin, but it is odd if we say throw 
a coin and toss a ball.
d. Aspect of meaning (1): denotation, connotation, and appropriateness
A word sometimes has two meaning when it is applied in a context or uses in 
daily  communication.  They  are  denotation  and  connotation  meaning. 
Denotation  is  often  sort  of  definition  that  it  is  given  in  dictionary.  For 
example,  dog denotes  a  kind  of  animal;  more  specifically,  a  common, 
domestic  carnivorous  mammal.  Connotation  meaning  is  association,  or 
positive or negative feeling it evokes, which or may not be indicated in a 
dictionary definition. For example, the word  dog, as understood by British 
people  has  positive  connotation of  friendship  and loyalty;  whereas  the  in 
Arabic, dog has negative associations of dirt and inferiority. The other aspect 
of  meaning  that  often  needs  to  be  taught  is  whether  a  particular  item is 
appropriate one to use in a certain context or not. It is useful for learner to 
know that a certain word is very common, or relatively rare or taboo in polite 
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conversation,  or tend to be used in writing but  not in speech,  or is  more 
suitable for formal than informal discourse, or belongs to certain dialect. 
e. Aspect of meaning (2): Meaning relationship
The  aspect  needed  to  be  taught  is  meaning  relationship  that  is  how  the 
meaning  of  one  item  related  to  the  meaning  of  others.  These  meaning 
relationships are namely:
a) Synonyms: item that mean the same or nearly same.
b) Antonyms: item that mean the opposite.
c) Hyponyms: item that serves as specific examples of general concept.
d) Co-hyponyms: other item that are “same kind of thing”.
e) Super-ordinates: general concept that “cover” specific items. 
f) Translation: words or expression in the learner mother tongue that are 
(more or less) equivalent in meaning to the item being taught..
f. Word formation
A new item of vocabulary may be more than a single word but express a 
single  idea.  Some  vocabulary  items  are  built  by  combining  words  (two 
nouns,  or  a  gerund  and  noun  and  etc).  For  example  swimming  pool,  
bookstore, follow up. How these words are put together or how some certain 
words are formed is useful information to be known by the students perhaps 
mainly for more advanced learner.
3. The Importance of Vocabulary
Vocabulary is important aspect in our life. Everyday we name objects, an 
event,  and express our feeling using words.  As Tailor (1991, p.1) says that in 
order to life in the world, we must name something. Names are essential for the 
construction of reality for without a name it is difficult to accept the existence of 
an object, an event, a feeling. Naming is means whereby we attempt to order and 
structure  the  chaos  and  flux  of  existence  which  would  otherwise  be  an 
undifferentiated mass. By assigning names we impose a pattern and a meaning 
which allow us to manipulate the world.
9
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Besides, when communicating with others someone is better has enough 
vocabulary to convey his/her purpose. Communication breaks down when speaker 
is lack of the necessary words or do not use appropriate words to convey what he 
mean.  Consequently,  communication  will  stop.  Moreover,  having  enough 
vocabulary also  helps  someone understand easier  of  what  is  talked about.  So, 
communication can run well because there is reciprocal communication between 
both the speakers. Edge (1993, p.27) says “knowing a lot of words in a foreign 
language is very important because the more words you know, the better chance 
of understanding or making yourself understood”.
In language learning, vocabulary plays an important role. Vocabulary is 
central  of  language.  To achieve the language skills  such as reading,  listening, 
speaking and writing, we need to know the vocabulary or the target language in 
this case English. Krashen (1998, in http:// www.seasite.niu.edu) says that in order 
to progress in English, the learner need to be able to understand what they are 
hearing and reading. That is, the input must be comprehensible in order for it to be 
useful and meaningful to the learner and help with acquisition. But if the learner 
do not know understand a sizeable portion of  vocabulary in language that they are 
reading  and  hearing,  then  this  language  is  not  comprehensible  and  therefore 
cannot to be useful  for acquisition. It means that a good store of vocabulary is 
crucial  for  understanding  the  language.  For  example,  in  teaching  reading, 
knowing vocabulary is a key to reading comprehension. The more words students 
know, the better their understanding the text.  
4. Vocabulary Mastery
The purpose of learning process is mastery of the subject learned. The 
first, students are expected to master basic knowledge of the subject to provide the 
basis for mastering the other higher skills of the subject. Like the other subjects, 
English has several stages that should be mastered by the students before they can 
be called English master. 
Vocabulary is the basic knowledge of English. Vocabulary is central of 
language. Therefore, before the students learn the other skills of English, they are 
10
perpustakaan.uns.ac.id digilib.uns.ac.id 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
commit to user 
better mastering vocabulary. According to Oxford Learner Dictionary, mastery is 
defined  as  great  skill  or  knowledge.Webster  in  www.meriam-
webster.com/dictionary/mastery defines  mastery  is  great  skillfulness  and 
knowledge of some subject or activity.  In the same website, Webster also defines 
mastery  as:  a.  possession  or  display  as  great  skill  or  knowledge.  b.  skill  or 
knowledge that makes someone master of a subject. While Hornby (1995, p.721) 
defines mastery as complete knowledge or complete skill. It means that mastery is 
state which someone has complete knowledge/great skillfulness of some subject. 
From the definitions above, it can be conclude that vocabulary mastery is state 
which  someone  has  complete  knowledge/great  skillfulness  of  vocabulary.  The 
students not only know a number of English vocabularies and learn by heart a list 
of vocabulary but also they can use and apply the vocabulary both written and 
oral. 
5. Teaching Vocabulary
Vocabulary  is  the  main  material  of  English  program  in  Elementary 
School. Most of material is concern on mastering vocabulary. As Cross says, 
the  major  aim  of  teaching  program  is  to  help  the  students  to  gain  large 
vocabulary of useful word. In every meeting the teacher has to introduce new 
words and asks the students to practice them, making clear the meaning and the 
ways in which each can be used. Vocabulary is important because it is the basic 
element to gain other competence like listening, speaking, reading and writing. 
Considering the importance of vocabulary competence, it is better to introduce 
vocabulary earlier. 
Experienced English teacher knows very well how important vocabulary 
is. He/she knows students must learn thousand of words to master vocabulary. 
Therefore, the teacher is expected to help the students to gain vocabulary as 
many as possible. 
In presenting vocabulary, the teacher should able to present vocabulary 
well and as effective as possible. In teaching, the teacher can do some activities 
that can create good atmosphere in teaching and learning process. Petty et all 
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(1980,  p.285)  suggest  some  activities  that  can  be  done  by  the  teacher  and 
students when learning English. They are:
a. The teacher can make a chart  of pictured illustrating fruits,  vegetables, 
furniture, animal, toys, numbers, color, etc.
b. Children may retell stories read by the teacher.
c. Children may play word game.
d. Children may describe object, each other, clothes, animal, etc.
e. Word games can also require listening and knowledge of concept.
Lewis  and  Jimmie  (1997)  suggest  some  techniques  of  vocabulary 
teaching that can be implemented to help students to fix it in their minds. 
They are as follow:
a. Demonstration
A demonstration  is  physical  display  of  the  form,  outline  or  substance  of 
objects or events for the purpose of increasing knowledge of such objects or 
events. Demonstration involves “showing what” or “showing how”. In some 
cases it also involves telling others about the characteristics of some objects 
or  activities.  Demonstration  often  does  not  require  extensive  verbal 
elaboration. If the teacher gives a verbal explanation, it should at least be 
accompanied by a physical demonstration. When demonstrating something, 
the  teacher  can  use  some  teaching  aids  or  command.  The  teacher  may 
demonstrate the material by means of objects available in the classroom or 
asks students to do something as the teacher demonstrated. The follow up of 
the  lesson,  the  teacher  asks  the  students  individually  or  in  group  to 
demonstrate with the classmate.
b. Use the real thing/Realia
To explain  new vocabulary and help  to enter  in  the  students’  minds,  the 
teacher can use the real things. Especially for concrete items, it is usually 
easier to show the item while explaining its meaning. The teacher can use the 
objects already in the classroom such as table, chair, blackboard, etc. Other 
which can probably be seen through the window and other which can be 
12
perpustakaan.uns.ac.id digilib.uns.ac.id 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
commit to user 
brought in when needed. For example, when explaining about kinds of fruits, 
the teacher and students can bring real fruits or something represent them 
into the classroom. 
c. Draw/ Sketch
The teacher can draw or make sketch of something on the blackboard. The 
teacher can make simple sketches which illustrate meaning. It is not need 
perfect drawing/sketch. A quick sketch with a few lines is sufficient.
d. Antonyms
Sometimes, a word can be often defined if the students know its opposite. 
Students  often  asking  “what  is  the  opposite  of............”.  The  teacher  can 
illustrate by contrasting the meaning of a word with its antonyms. In offer 
explanation,  need  to  be  logical  opposites  in  the  strict  sense.  The  most 
important is the students understand the concept/the general meaning of the 
word. For example, it is usually much easier to offer explanation of the kind 
rude means not polite.
e. Synonyms
Similar  to antonyms,  it  is  extremely difficult  to find a synonym which is 
simple enough to help the students. Lewis (1997) says that there is little point 
in simply providing another new word to explain the one the students does 
not understand. You do not always have to give an exact synonym. The idea 
is to give the students the general meaning of the word. In this case, the most 
important  point  is  the  students  understand  what  the  teacher  means.  The 
students can understand the concept of it.
f. The Dictionary
The dictionary helps the students to find the meaning of new words in a text. 
By using dictionary, the students also can find much necessary information 
about  definition,  grammatical  information,  indicator  of  usage,  frequency, 
lexical structure sand relationships, encyclopedic information about culture 
and society. The modern dictionary, drawing an enormous database of items, 
offer a picture of the state of contemporary language unparalleled from any 
other source. The follow up of using dictionary is the students are expected 
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to be able to not only know the meaning of words in the text but they also 
make  other  examples  for  words  use  in  context,  a  note  on  its  stress,  etc. 
Dictionary  can  be  used  in  all  level  students.  At  lower  level,  a  bilingual 
dictionary  is  helpful  to  find  the  meaning  of  a  word and for  higher  level 
students, a monolingual dictionary is appropriate. 
g. Verbal Explanation
Some language items are best applied by being used in a variety of context, 
with the teacher commenting on the use. Verbal explanation can be carried 
out through definition, use of illustrative situation, and give example. Allen 
(1983) states that teacher can use explanation in the students’ own language, 
definition in simple English and using vocabulary that students have already 
know to show the meaning. For example, the word traffic can be introduced 
by make illustration setting:  There is a lot of traffic in cities. Traffic is a  
nuisance. Traffic is dangerous too. 
h. Translation
Translation technique is a technique which put the L2 into other language. In 
this technique the teacher translates the L2 into the students’ mother tongue 
language.  Translation  technique  however,  possible  implemented  in 
monolingual group, but even in multilingual groups it is difficult to translate 
into all the necessary language.
Beside many techniques suggested by Lewis and Jimmie above, Haycraft 
(1997) adds that there many ways of presenting new vocabulary. Here are some 
of them:
a. If the word in a text or passage, the meaning can often be deduce when 
the  other  words  in  the  sentence  are  already  known.  This  deductive 
process applies particularly to the use of reading passage or stories. For 
instance……………fall from the tree in autumn. From the sentence, the 
students  can  complete  the  missing  word  of  the  sentence  by  making 
association  between  autumn  and  tree and  make  conclusion  that 
something that usually fall from the in autumn is leaf.
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b. Create a context
This  technique  can  be  applied  to  the  meaning  of  many  abstract  words. 
Teacher  creates  a  context  or  situation  and  students  image  the  situation. 
Therefore the students can deduce the meaning. For example, to introduce 
word brave,  the  teacher  can create  a  character  who s brave  by create  a 
situation: there was a house on fire and he wend in and saved a girl on the  
top floor.
c. Mime and Gesture
Mime and gesture are particularly useful to illustrate actions such as eating, 
brushing teeth, running, walking, etc. It can involve the objects connected 
with those verbs: eating a cake, brushing teeth using tooth paste and tooth 
brush, etc.
d. Picture and Flash cards
To show and make clear or what we talk, the teacher can use real object, 
mime and gesture and picture or flash cards. But if the objects are not easily 
carried or which are unavailable, they can be presented pictorially. Pictures 
can  take  from  magazines,  photos  or  illustrated  advertisement  from 
newspaper.  The pictures or cuttings can be pasted on to a piece of card 
board to make a flash card.
e. Wall charts
Wall card is valuable because it also present vocabulary in a visual context, 
as long as it is clearly visible. From a wall chat, teacher and students can do 
some activities such as mention the object pointed, pronounce write, spell 
orally and use the vocabulary. They have learned it to describe part of the 
wall chart.
f. Word games
Cross  word  puzzles  and  scrabble  are  useful  for  practicing  and  revising 
vocabulary after it has been introduced.
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B. The Review of Realia
1. The Definition of Realia
Gower et all (1995, p.212) defines realia (in language teaching) is actual 
object or items which are brought into a classroom as example or as aids to be 
talked or written about. Murcia in www.usingenglish.com/weblog defines realia is 
objects  or  any  origin  used  to  illustrate  vocabulary  and  structure  in  L2. 
Furthermore, realia in EFL refers to any real objects we use in the classroom to 
bring  the class  to  life.  Stated by Heaton in Allen  (1983),  realia  is  associative 
bridge between the classroom and the language.
In foreign language teaching instruction, the term of realia has broader 
meaning. Although realia is any origin objects brought into classroom as teaching 
aids,  but  some  items  represent  it  can  be  included  as  realia.  Smith  in 
http://enwikipedia.org/wiki stated that  realia consists  of actual  objects  or items 
facsimiles  thereof,  which  are  used  in  the  classroom  to  illustrate  and  teach 
vocabulary or to serve as an aid to facilitate language acquisition and production. 
Realia does not necessarily something tangible and further agree that something 
which is brought into the classroom digitally still counts as realia. As long as the 
items concerned is a true facsimiles thereof a piece of realia and the integrity and 
practical authenticity is preserved, the item can be considered as realia.
From the definition above, it can be concluded that realia is all original 
objects and the items represent them which are used to illustrate topic/material 
talked about into concrete or real situation. For example when teaching the topic 
about animal and transportation, the teacher can use the animal toys or picture, 
transportation toys, and etcetera. When teaching about a country, the teacher can 
use map, the flag of the country, photos or video about this country.
2. The Characteristics of Realia
Bierbaum in  http://palimsest.standford.edu listed some characteristics  of 
realia. They are:
a. They are related to the real world.
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b. They are usually more portable and accessible than the whole environment 
they present.
c. They can be touched, manipulated and observed.
d. They are often inexpensive and readily obtained.
e. They are almost infinitely various.
f.  They are versatile,  and may fill  several learning objectives or educational 
recreational needs.
g. They are often meaningful without language.
h.  They combine  elements  of  instruction  and recreational  and appeal  to  the 
cognitive and affective domains. 
i. They may lead from the general to the particular, or the reserve.
3. The Advantages of Using Realia in Teaching Vocabulary
Realia  is  useful  and  important  for  teaching  children.  In  teaching 
vocabulary,  especially for the material  dealing with concrete items, it  is easier 
showing the items than describing the vocabulary verbally.  As Phillips (1993) 
says “vocabulary is best learned when the meaning of the words is illustrated for 
example by using a real objects or an action”. Using realia in teaching enables 
students to involve in direct experience. Students can see, smell  and touch the 
objects at the same times as hearing the new words. It helps students to internalize 
the concepts easier by making something early abstract to be concrete. 
Furthermore, realia makes the lesson more interesting and lively. Most 
students react positively to physical objects and actions because these are having 
direct correspondence with the real world that is not present in diagrams or verbal 
description.  For  children,  direct  contact  with  the  thing  they  learn  is  more 
memorable. Keeton (1978) says:
“In experiential learning the learner is directly in touching with 
the realities being studied. It is contrasted with learning which 
the  learner  only  reads  about,  hears  about,  and talks  about  or 
written  about  these  realities  but  never  comes  in  contact  with 
them as part of the learning process. It involves direct encounter 
with the phenomenon being studied rather than merely thinking 
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about the encounter or only considering the possibility of doing 
something with it”.
Not  only  helps  students  in  understanding the  meaning  of  vocabulary, 
using realia  also serves  to  foster  a  more creative  and active  teaching-learning 
environment and promotes cultural understanding. Helping language learners see 
the connection helps them understand the meaning of languagemore clearly.
Bierbaum in  http://palimsest.standford.edu listed some other advantages 
of using realia. They are:
a. They are a part of the real world.
b. They  are  more  portable,  therefore  more  accessible  than  in  their  original 
environment. 
c. They are often obtained readily, and for little or no cost.
d. They often a range of sensory stimulation in addition to sight.
e. They transcend language but help to develop language,
f. They  help  develop  concepts:  size,  color,  spatial  relations  and  more 
sophisticate concepts, etc.
C. The Characteristics of Young Learner
Brown (1994) divides language learner into three level of learner, they 
are  beginner  learner,  intermediate  level  and  advanced  level.  Each  level  has 
different characteristic, learning material and teaching effort. 
In  this  thesis,  the  writer  only  talks  about  beginner  learner  or  young 
learner  who learns English as  foreign language.  Phillips  (1993) defines young 
learner as children from the first years of formal schooling (5 to 6 years old) to 11 
or 12 years of age. Generally children of 6 to 12 year  olds are in Elementary 
School level. In this case, EYL is children in Elementary School level who learn 
English as foreign language and local content subject in their school.  Scott and 
Ytreberg (1990, p.1) have divided the children into two main groups namely level 
one (5-7 year olds) and level two (8-10 year olds). 
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There are some characteristic of young learner.  In this case, probably 
there are others characteristic having by a group of children or individually that 
influence success or failure in learning English. 
According to Scott and Ytreberg, the characteristic of YL are:
1. Level one (5-7 year olds)
a. They can talk about what they are doing
b. They can tell you about what they have done or heard
c. They can plan activities
d. They understand situations more quickly that they understand the language 
use.
e. They have a very short attention and concentration.  
2. Level two (8-10 year olds)
Children of ten are relatively mature children with an adult side and a 
children side. They have characteristic as follow:
a. Basic concepts are formed. They have very decided views of the world.
b. They can tell the difference between fact and fiction.
c. They ask questions all the time.
d. They rely on the spoken word as well as the physical world to convey and 
understand meaning.
e. They are able to work with others and learn from others. 
D. The Cognitive Development of Young Learner
Every  child  experiences  development,  physical  and  psychology.  This 
development can be related with the learning process including learning language. 
Jean Piaget in Slavin (1997) proposes a theory about cognitive development of 
children. In this theory, Piaget gives opinion that all children pass through a series 
of stages of cognitive development. The four stages namely:
1. The Sensorimotor Period
The sensorimotor period extends from birth to about 2 year  olds. The 
cognitive development of infant and toddlers comes mainly through their use of 
their bodies and their senses as they explore the experience. Infants “know” in 
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the sense of recognizing and “think” in the sense of behaving toward these 
objects and events with mouth hand, eyes, and other sensory-motor instrument 
in predictable organized and often adaptive ways. 
To develop children’s cognitive achievement in this period, the adult in 
this case parents and others who care of infants can have a role by providing 
multiple objects of various sizes, shapes and colors for babies to use. Infants 
can  learn  about  their  environment  through  bodily  use  such  as  reaching, 
touching, creeping, etc. Consequently, parents should furnish toys and objects 
that are circular, square, soft, hard, stationary or mobile. By manipulating these 
simple objects, baby’s physical actions form the cognitive groundwork of their 
cognitive lives.
From the description above, it comes to summarize that in this period the 
children’s  cognitive  development  is  limited  on  ability  to  recognize  their 
environment from experiences and sense they get through their sensorymotor 
organs.  Although  children  can  recognize  what  happen  but  they  cannot 
categorize their experience.
2. The Preoperational Period
The  preoperational  period  extends  from 2-7  year  olds.  Preoperational 
period refers to a child who has begun to use symbols (such as language) but it 
is not yet capable of mentally manipulating them. Between the ages of 2 and 7, 
children are starting to recognize that there is a world “out there” that exist 
independently of them. Generally, the features of preoperational thought are:
a. Realism refers to child’s growing ability to distinguish and accept the real 
word.
b. Animism refers to child’s tendency to attribute life to inert objects.
c. Artificialism refers  to  child’s  tendency to  assume that  everything  is  the 
product of human creation.
d. Transductive  reasoning  refers  to  reasoning  that  is  neither  deductive  nor 
inductive.  Reasoning  moves  to  particular  to  particular  in  a  non  logical 
manner.
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Dealing with the education, the teacher can help students to improve their 
achievement by encouraging the manipulation of the materials. The activities 
that improve their growing skill include the following:
a. Deferred imitation: imitate some object or activity that they have previously 
witness; for example, they might walk like an animal that they saw at zoo 
earlier in the d day.
b. Symbolic play: children enjoy pretending that they are asleep or that they 
are someone or something else.
c. Drawing: children project their mental representation into their drawings. 
Encouraging children to talk about their art.
d. Mental  image:  Children can represent objects  and evens but they cannot 
change or anticipate change in their thinking. Language: language becomes 
a vehicle for though. The adult around children provide ample opportunities 
for children to talk with adults and with each other.
From the description above, it comes to summarize that in this period 
children are able to use symbol of things around them and realize the existence 
of things although they are not in around them.
3. Concrete Operational Period
The concrete operational period extends from 7 and 11 or 12 year of age. 
In this stage children overcome the limitation of preoperational thinking and 
accomplish  true  mental  operations.  Students  can  reserve  their  thinking  and 
group objects  into classes. Children can perform mental  operational only on 
concrete (tangible) objects or events and not on verbal statements. There are 
several accomplishments in this period:
a. Conservation is the realization that essence of something remains constant, 
although surface features may change.
b. Seriation is the ability arranges objects by increasing or decreasing size.
c. Classification is the ability to group objects with some similarities within a 
large category.
d. Number concept is children’s ability in understanding of the meaning of the 
numbers the oneness of one.
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When children reach this shape of cognitive development, they are on 
the threshold of adult thought or formal operations. Children have experienced an 
internal  revolution.  Their thinking has become logical  and more abstract,  their 
attention improves,  and their  memory becomes more efficient as they develop 
new strategies.
Dealing  with  educational  implication,  children  in  this  stage  can 
assimilate  and  accommodate  the  material  they  encounter,  but  only  with  the 
concrete, the tangible. Consequently, we cannot expect them to comprehend fully 
any abstract subtleties. To improve children’s achievement the teacher can help 
them by providing opportunities for students to engage in task. For example, take 
the common objects in the classroom and ask students to group them, then ask the 
students why they put certain things together.
From the description above, it comes to summarize that in this period 
children are able to coordinate their mind but limited about concrete thing, while 
the ability to mind about abstract thing is low.
4. The Formal Operational Period
The formal  operation period during the beginnings of logical,  abstract 
thinking appear, commence at about 11 or 12 year o age. During this period, 
youngsters demonstrate an ability to reason realistically about the future and to 
consider possibilities that they actually doubt. Children in this stage, they begin 
to look for relations, separate the real from the possible, they test their mental 
solutions to problems and they feel comfortable with verbal statements. In sort, 
the period’s great achievement is a release from the restrictions of the tangible 
and the concrete.
In educational implication, the teacher can help students to improve their 
achievement by providing as many concrete examples before asking students to 
formulate general  principle.  Try to discover how students sequence material 
and activities. The activities should challenge students’ thinking, but should no 
to  be  difficult  as  to  frustrate  them  and  cause  failure.  Students  should 
concentrate on the activities and not on the teacher, thus providing the teacher 
more time to observe and to guide.
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From the description above, it comes to summarize that in this period, 
children  are  able  to  coordinate  their  mind  by  using  hypothesis  and  abstract 
principle. In other words, children in this period are able to connect causes and 
predict what probably happen by making hypothesis.
E. Basic Assumption
Vocabulary  is  important  in  language  learning.  It  is  the  central  of 
language. Mastering vocabulary helps students to understand in communication 
both written and oral. Therefore, the major aim of most teaching English program 
in Elementary School  is  to  help students  to  gain a large  vocabulary of  useful 
words.
In learning vocabulary, there are difficulties that might be faced by the 
learner as young learner because it is new language for them that is very different 
from students’ mother tongue. Based on the background of the study, the students 
are difficult to remember the vocabulary.  Therefore, it would be better for teacher 
to know the appropriate strategies used to help them learning vocabulary so that 
they learn it successfully. 
Much of vocabulary of children’s learning consists of concrete things. It 
means that in teaching vocabulary to children, there are plenty of object that can 
used to show meaning. Teacher can bring or point to objects in the classroom or 
objects outside the classroom. Introducing new words by showing the real object 
often  helps  pupils  to  memorize  the  words  through  visualization  than  mere 
repetition. 
Realia has a concept to overcome the children’s difficulties in learning 
especially  vocabulary.  In  presenting  vocabulary,  the  using  of  realia  provides 
opportunity  for  students  to  associate  material  on  the  text  book  with  real  life 
situation.  Realia can illustrate the meaning of words by associating words and 
objects directly.  It  helps students to get more senses in their mind. By getting 
more senses, it can help students to enter the words in their mind and built up a 
vocabulary network.  Besides,  realia  provides the activities  that  are  meaningful 
through  deep  experience  during  teaching  and  learning  process.  It  has  close 
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relation with the children because children remember best when they have done 
with the words they are learning. So it will be beneficial if realia conducted to 
improve  students’  vocabulary  mastery  and  it  is  assumed that  using  realia  can 
improve the students’ vocabulary mastery. 
F. Hypothesis
Considering the theory of vocabulary mastery and teaching using realia, 
the  hypothesis  of  this  study  is  using  realia  can  improve  English  vocabulary 
mastery of the fourth grade students in SD Negeri Kalimacan.
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CHAPTER III
RESEARCH METHODOLOGY
A. Place and Time of Research
This action research was carried out at SD Negeri Kalimacan. It is on 
Kalimacan,  Kalijambe,  Sragen  57275.  This  school  is  the  one  of  Government 
Elementary School on Kalimacan. The research was conducted on April 2009.
B. The Subject of the Study
The subject  of the study is the students of fourth grade of SD Negeri 
Kalimacan in academic year 2008/2009. The class consists of 18 students, 9 boys 
and 9 girls. They are active students. They like playing and talking. Academically 
their achievement is average. There is no student with special need in study.
Most  of  the students  come from family with medium to low level  of 
economic  background.  Most  of  their  parents  are  farmer.  A  few  of  them  are 
entrepreneurs and only one is a government employee. 
C. The Method of the Study
The  research  used  in  this  study  is  an  action  research.  Kemmis  and 
McTaggart in Sukmadinata (2006,p:210) define action research as the way groups 
of people  can organize the conditions under which they can learn from their own 
experiences and make their experience accessible to others. 
Burns  (1999,  p:  30)  states  the  characteristics  of  action  research  as 
follows: 
1. Action  research  is  contextual,  small  scale  and  localized.  It  identifies  and 
investigates problems within a specific situation.
2. It  is  evaluative  and  reflective  as  it  aims  to  bring  about  change  and 
improvement in practice.
3. It  is  participatory as  it  provides  for collaborative  investigation by terms of 
colleagues, practitioners a research.
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4. Changes in practice are based on the collection of information or data which 
provides the impetus for changes.
Action research can be implemented in education to improve the quality 
of  education  such  as  improving  students’  learning,  improving  students’ 
motivation, improving students’ mastery of certain subjects and etcetera. Ebbun in 
Hopkins (1983,p:44) states that action research is systematic study of attempt to 
improve educational  practice  by groups of participants by means of their  own 
practical actions and by means of their own reflection upon the effect of those 
actions.  Wiersma  (2000,p:11)  adds  that  action  research  is  a  research  usually 
conducted by teacher, administrators, or other education professionals for solving 
specifics problems or for providing information for decision making at local level.
From the explanation above, it can be summarized that action research is 
systematic  study of  effort  to  overcome educational  problems to  change things 
related  to  educational  problems  and/or  for  improvement.  It  is  conducted 
collaboratively among the teacher, researcher, and those with an interest in the 
problem of affected by it by means of their own practical actions and by means of 
their own reflection upon the effect of the actions.
In this study, the action research is conducted to solve the problem in 
teaching vocabulary in the fourth grade students of SD NegeriKalimacan using 
realia.  The researcher  collaborated  with  the  English  teacher  in  conducting  the 
research.  The  action  in  this  research  is  the  implementation  of  using  realia  in 
teaching vocabulary. The researcher plays as teacher while the English teacher 
helped the researcher by being as observer.
D. The Model of Action Research
The action research in this study used the model developed by Kemmis 
and McTaggart.  In  this  model,  Kemmis  and McTaggart  use  the  spiral  system 
which  consists  of  many  cycles.  In  every  cycle  there  are  four  steps  namely 
planning,  action,  observation,  and  reflection.  This  model  can  be  illustrated  as 
follows:
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E. The Procedure of Action Research
The research procedure consists of four steps that form one cycle. They 
are as follows:
1. Planning
Before implementing the action research, the researcher conducted pre-
research observation. The researcher observed directly teaching learning process 
conducted by the English teacher. She also interviewed the teacher and students to 
know the condition of the students in learning English. From the interview and 
observation  of  pre-observation,  it  was  found  some  problems  dealing  with 
students’ vocabulary mastery. First, the students have difficulty to remember the 
words and its  meaning.  Second, the students have difficulty to write the word 
correctly. Third they have bad pronunciation. Besides, they were not interest in 
following teaching learning process.  To overcome the problems the researcher 
planed teaching by using realia.
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The researcher conducted a pre-test and post-test. Thepre-test was aimed 
to know the students’ existing knowledge about English vocabulary. The post test 
was  aimed  to  know  the  improvement  of  students’  vocabulary  mastery  after 
conducting the action. The test was conducted in the end of each cycle.The pre-
test and post-test were compared to know the improvement before and after the 
implementation of the action. The tests were objective test in form of multiple 
choices and short answers test.
Next, the researcher made lesson plans. The researcher discussed with 
the English teacher about the material that would be implemented in the class. The 
researcher chose topic ‘Shape’ and ‘Things in the Classroom’. Then she designed 
the  activities  that  would  be  implemented  in  the  class.  Besides,  the  researcher 
prepared the teaching aids namely geometrically-cut paper and some real objects 
such as ball, coin money, color pencil, chalk box and some objects available in the 
classroom. She also prepared student’s list, observation sheet and digital camera 
to document the teaching and learning process.
2. Implementing the action
In this step the researcher implemented the technique in the class. The 
researcher involved herself directly in the class as teacher. The researcher as the 
teacher implemented the teaching learning activities using realia to present new 
vocabulary based on the lesson material and procedures of teaching which have 
been arranged in the lesson plan.
In implementing the action, the researcher did some activities; they were 
presenting the topic, giving task and evaluation.  
a. Presenting the topic
The  researcher  presented  one  topicin  each  cycle.  The  presentation  covered 
sound  meaning  (referring  introducing  the  new  words  and  its  meaning  and 
pronounce  the  words),  simple  grammar  focus  and  illustrative  sentence.  The 
researcher used textbook and teaching aids dealing with the topic.
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b. Giving task
The researcher gave the students some task. The task refers to activities that 
should be done by the students while the teacher presented the material. They 
are activities such as discussion, practices, exercise and homework.
c. Evaluation
Besides gave exercise in some meeting to depth the students understanding, the 
researcher  gave two kinds of test  namely pre-test  and post-test.  Pre-test  and 
post-test  were  given  in  every  cycle.  The  pre-test  was  conducted  before  the 
action and post-test was conducted after the action. 
3. Observation
The  researcher  observed  the  teaching  and  learning  process.  The 
researcher  observed  all  activities  in  the  classroom  during  the  teaching  and 
learning process.  The researcher  noted events  happened in the classroom on a 
field  note  which was  made in  every meeting. She also  recorded the  students’ 
response during the implementation of action and documented some events  of 
teaching learning activities using camera. It was aimed to support the written data.
4. Reflection
The data collected in the previous step (including test results) is used to 
make  reflection.  The researcher  reflected  on  the  whole  process  and identified 
strength and weakness; analyzed the result of the action and draw conclusion. The 
result of the analysis became basic consideration for next action.
F. Collecting the Data
The data was collected using two techniques namely test and non test 
technique. There were two kinds of tests namely pre test and post test in every 
cycle. The pre-test is to know the students knowledge and the post-test is to know 
the  result  of  the  action  implementation.  Pre-test  was  conducted  before 
implementing the action and post-test was conducted in the end of implementing 
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the action. The test items of pre-test and post-test were same for one cycle.  It 
consisted of multiple choice tests and brief essay. The result of the tests within 
each cycle is analyzed to see the students’ vocabulary improvement.
The second technique of the data collection is non-test technique. In this 
technique, the researcher used three ways: 
1. Observation
The researcher used field notes. Field note is description and accounts of 
events  in  the  research  context  which  are  written  in  a  relatively  factual  and 
objective style. They generally include reports of non verbal information, physical 
setting, and record of conversation and interaction between participants. 
In this research, the researcher made field note in every meeting. In the 
field  notes  the  researcher  noted  the  physical  setting  such  as  arrangement  of 
students’ seat, position of something in classroom, class situation and etcetera. 
She also noted teaching and learning activities and events happened during the 
teaching learning process. Moreover, she recorded students’ conversation such as 
opinion, comments, and questions. She also recorded students’ behavior during 
the teaching and learning process.
2. Interviewing the teacher and the students
Interview  purposes  to  get  information  directly  from  the  informants 
usually about themselves,  teaching situation, attitude or opinion on some issue 
and  sometimes  suggestion  what  should  be  done  by  the  researcher  when 
conducting the research. In this research, the researcher interviewed the teacher 
and the students of the class that used as the object of the research. Interview was 
held in pre-research and in the end of research.
3. Photograph
Photograph  is  used  to  support  the  written  data.  It  can  visualize  real 
situation during teaching and learning process in the classroom. The researcher 
shot some moments of students’ activity during the implementation of action. 
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G. Technique of Analysing the Data
The classroom action research in this study is considered successful if 
there  is  an  improvement  of  students’  vocabulary  mastery.  The  indicators  are 
students can do the tests well and enjoy in learning English in classroom. It means 
there is an improvement of students’ vocabulary achievement after they are taught 
using realia.
There are two types of data as evidence. They are namely quantitative 
and qualitative data. The quantitative data are data from written test namely pre-
test and post-test. The result of the test is analyzed statistically. Meanwhile, the 
qualitative data comes from interview and observation noted on field notes.
The result of the test is analyzed by finding out the mean score of pre-test 
and post-test. It is to analyze the result of the teaching and learning process or to 
know the difference before and after the action. 
The  mean  score  of  pre  test  and  post  test  can  be  calculated  with  the 
formula as follows:   
N
X
X ∑=
N
Y
Y ∑=
In which:
X = Means of pre-test score 
Y = Means of post-test score
N = numbers of sample
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CHAPTER IV
RESEARCH FINDING AND DISCUSSION
A. Research Finding
The research process is divided into two cycles. Each cycle consists of 
three meetings, each of which is conducted in 2x35 minutes. In the first cycle, the 
teacher taught about ‘shape’, then for the second cycle the topic is “Things in the 
classroom”.  Each  cycle  in  this  research  consists  of  a  series  of  steps  namely 
planning, implementing, observing, reflecting and revising the action. They can be 
explained as follows:
1. Cycle 1
a. Planning the Action
The researcher started the planning of action by determining the topic. 
She chose topic  ‘Shape’  in  the  first  cycle.  The researcher  also  designed the 
activities  and the  materials  that  would be  implemented  in the  class  in  three 
meetings. Those plans were represented in the lesson plans which were made for 
each meeting.
Besides, the researcher also prepared teaching aids such as real objects, 
geometrical shaped paper, colors pencil, and etc. For classroom observation she 
prepared  sheets  of  field  notes,  and  a  digital  camera.  Last  but  not  least,  the 
researcher organized instruments for test.
Before implementing the action, the researcher gave the students a pre-
test. The test was also given in the end of the first cycle as a post-test. The pre-
test  and the  post-test  were  compared  to  know the  difference  or  progression 
before and after the implementation the action.
b. Implementing the Action
The learning activities were divided into three sections: opening, main 
activity,  and closing.  The  implementation  of  action  was  conducted  by  the 
researcher as the teacher. It was delivered in three meetings.
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1) First meeting
It was conducted on Tuesday, April 14th 2009.
a) Opening
The  teacher  greeted  the  students  and  the  students  answered  the 
teacher’s greeting. The teacher began to check the students’ attendance. 
This day no student was absent. Before starting the lesson, she introduced 
the lesson material namely about ‘shape’. The teacher asked students to 
mention the kinds of geometrical shape which were they have known from 
mathematics. The teacher said “kalian pasti sudah mengenal bangun dari  
pelajaran matematika.  Coba sekarang sebutkan apa saja!  ”.  A student 
answered  while  raised  her  hand  “saya  tahu  bu……persegi  panjang,  
lingkaran, segitiga”. The teacher said “ya betul sekali”. The other students 
then  also  tried  tomention  some  kinds  or  geometrical  shapestheyknew. 
Consequently, the class became noisy. The teacher pointed the students 
one by one to answer the question. Although they made noise, it indicated 
that they paid attention to the lesson.
b) Main Activity
The teacher explained that they would learn about geometrical shape. 
The  teacher  mentioned  some  geometrical  shapes  in  Indonesia  and  its 
names in English. The teacher then took some geometrical shaped paper 
and some real things from her bag thenshowed them to the students. The 
teacher asked the students to repeat after the teacher. The teacher said “this 
is a square” and the students repeated her together “this is a square” and so 
on. Next, the teacher asked students, “What is this, bentuk apa ini?”. Some 
students tried to answer in English although sometimes their answer was 
incorrect. The teacher mentioned the shape of the paper she showed again. 
It was aimed for correction and reinforcement.
After that, the teacher stuck the colorful geometrical -shape papers 
on the black board. Meanwhile, things that are impossible to be stuck on 
the black board were arranged on a table in front of the class. The teacher 
asked some students to help her sticking the paper on the black board. 
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After sticking the paper, the teacher wrote the name of each geometrical 
shape under of each while pronouncing the word one by one. Again, the 
students  repeated  the  teacher  pronunciation  together.  Next,  the  teacher 
asked the students one by one to practice the pronunciation of the word by 
pointing a picture or the real object randomly. Then, the teacher gave some 
examples  of  using  the  words  in  sentence.  The  teacher  wrote  some 
sentences on the blackboard “It is a circle”; “There are two cylinders”, etc. 
The teacher read the sentences loudly then followed by the students.
The next activity, the teacher divided the students into six groups; 
each consists of three students. Every group was asked to take three pieces 
of geometrical paper from a box randomly then wrote sentences using the 
name of the geometrical shape they have. But when the teacher asked a 
student of every group to take papers from the box, many students come in 
front to take the paper. Consequently the class became noisy. The teacher 
warned  them  to  take  the  paper  orderly  but  her  warning  was  ignored. 
Because  her  warning  was  ignored,  the  teacher  closed  the  box.  Some 
students protested because they had not got any papers yet.  The teacher 
then asked those who had manage to take paper to put back their papers 
into the box. After the teacher gained control of the situation, she gave 
second opportunity for each representative to take the papers one by one.
When doing the task, not all  students worked well  in their group. 
Some students walked to other group so the teacher had to warn them to 
stay in order for many times. On other hand, some students justkeptsilent 
and did nothing. Only some students tried to do the task. The students did 
the task slowly. Consequently this activity spent more time. Because the 
time was limited, the teacher asked the students to do their task as quickly 
as possible. She walked around the class and looked at the students’ work. 
After a while, the teacher asked the students to stop working then checked 
the result  of  their  work together.  The teacher asked a  representative of 
every group to write their sentences on the blackboard. The teacher then 
checked the student’s sentences one by one while correcting the mistakes.. 
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c) Closing
The teacher gave conclusion of the lesson. She reviewed the material 
by reading the sentences together. The teacher also made reflection of the 
learning activity by asking the students about their feeling after learning 
process. She asked “Anak-anak, bagaimana perasaan kalian setelah kita 
belajar tentang bentuk-bentuk geometri dalam bahasa Inggris hari ini?”. 
The students answered “sangat senang bu, besok lagi ya bu”. The teacher 
asked “Apakah kalian jadi lebih mudah paham pada pelajarannya?”. They 
answered  “Ya,  bu,  ternyata  gampang,  nyenengke  sisan…”.  A  students 
added “Bu besok kaya’ gini lagi ya bu”. The teacher answered “ya, tapi  
jangan  seneng  kegiatannya  aja  lho  harus  tetap  memperhatikan 
pelajarannya”. “Ya bu……”, They answered together. The last activity, the 
teacher closed the lesson bysaying goodbye.
2) Second meeting
It was conducted on Wednesday, April 15th 2009.
a) Opening
First,  the  teacher  greeted  the  students  and  checked  the  students’ 
attendance. This day no student was absent. Then, the teacher reviewed the 
previous material.  The teacher asked “masih ingat pelajaran kemarin?”. 
They said “masih bu…”. “What is about,  tentang apa?”. Some students 
answered “bentuk-bentuk”, some other tried answering in English “tentang 
shape bu”. The teacher allowed their answer. 
b) Main Activity
The topic was the same with that of the first meeting, namely about 
‘shape’. In this meeting the teacher collaborate the vocabulary have been 
learnt with grammar skill namely preposition. The preposition taught were 
in, on, under, beside, between. 
The teacher started presentation by showing two things namely an 
eraser and a chalk box then placed them in certain position. The teacher 
asked  “what  is  the  shape  of  this  eraser?”  while  showing  an  eraser. 
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“Block”, the students answered. “Yes”. The teacher asked again “What is 
the shape of this chalk box?” while showing a chalk box. “Cube”. Then 
the teacher put the eraser into the chalk box. The teacher illustrated this 
position in sentence “the block is in the cube” while showing the position 
of  the two things,  eraser  and chalk box. Then the teacher  repeated the 
action for  the  other  position.  To help the  students,  the  teacher  made a 
simple sketch to illustrate the position of something.  Next, the teacher 
explained how to apply the preposition in a sentence. “There is a circle in 
a  cube”;  “There  are  two  cylinders  on  a  rectangle”;  “The  cylinder  is 
between the pyramid and the rectangle”, etc. Next, the teacher trained the 
students to construct sentence. She used geometrical shape paper from the 
previous meeting and placed them in different positions. Then she asked 
the  students  to  construct  sentences  orally  based  on  the  position  of 
geometrical shape paper which the teacher showed. The students answered 
“There is a cone on a cylinder;  the circle is between the block and the 
triangle.”
To test the students’ understanding, the teacher gave exercise to do 
in group. The students were divided into four groups consisting of 4-5 
students each. When dividing the students into groups, a problem raised. 
The students protested on the group arrangement. The teacher grouped the 
students based on their seat so that they need not to move to others’ seat 
but the students wanted to be one group with their close friends or with the 
clever students. Because of the protest, the class became noisy. Much time 
was  wasted  to  group  the  students.  However;  the  teacher  ignored  the 
students’ complain and persisted to group students based on their seat.
Next,  the teacher named every group with name of shape namely 
square,  cube,  circle,  and triangle.  Then,  the teacher  distributed a set  of 
geometrical shape paper, glue, and students’ worksheet for every group. 
The teacher explained that their task was arranging and sticking the set or 
geometrical shape paper they have on the students worksheet based on the 
oral  instruction  read  by  the  teacher.  After  that,  students’  task  was 
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constructing sentences. A student said “wah… nyenengke ini, permainan 
lagi”. The teacher said “Ini diskusi jadi nanti diskusi dengan kelompok 
masing-masing”.  The  students  watchedclosely  every  geometrical  shape 
paper  they  have.  Then  the  teacher  started  reading  the  instruction.  The 
teacher read the instruction twice for each number. The students started 
doing their  task.  They tried  to  select  the  shape  based  on the  teacher’s 
instruction. At first, the students worked well but after a while, they began 
undisciplined. The group work became noisy because all members of the 
group wanted  to  do  the  task.  They scrambled  to  stick  the  geometrical 
shape paper on their worksheet. As a result, the students could not hear the 
instruction well. They were often late following the instruction for the next 
number.  Consequently,  the  teacher  must  repeat  reading  the  instruction 
several  times.  In  addition,  some  students  sometimes  moved  into  other 
group to look at the other group’s work.This made the activity inefficient. 
After finished sticking the geometrical shape paper on the worksheet, 
the students constructed sentences. When doing this, the students had a 
problem. The students confused in using preposition. Therefore the teacher 
must  help  them.  The  teacher  helped  the  students  by  illustrating  the 
positions using simple sketch again. She created a picture on black board 
then constructed sentence by viewing the sketch. Some students were not 
responsible with their work. They  were not willing to discuss with their 
group. They just kept silent and  did nothing. Some students  sometimes 
even moved into other group again and or asked permission go to toilet. 
First only one student who asked permission goes to toilet and the teacher 
permitted her. But after the student came back to the class, some other 
students asked permission go to toilet too. The teacher did not permit them 
because it  was only their reason to go out from the class.  The teacher 
warned  them  to  get  back  to  their  group.  Onother  hand,  some  clever 
students dominated the work. They finished the task themselves because 
the  other  group  members  were  not responsible.  Because  the  time  was 
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almost  over,  the  teacher  asked  students  to  collect  their  work  on  the 
teacher’s table. 
c) Closing
Before closing the class, the teacher gave positive reinforcement for 
students by asking the students to give applause together for what they did 
that day although the students did not discipline in joining the class that 
day.  It  was  aimed to give them spirit  to  learn  better. Then the teacher 
asked the students to bring a set of color pencil for next meeting. Finally, 
the teacher closed the class.
3) Third meeting
It was conducted on Thursday, April 16th 2009.
a) Opening
As  usual,  the  teacher  greeted  the  students.  She  asked  if  they 
wereready to study. A students asked “bu nanti permainan lagi ya bu…”. 
The teacher said “tidak, masa’ permainan terus”. “yah, bu…… permainan 
aja , menyenangkan”. The teacher said ”nanti tidak permainan tapi tetap  
menyenangkan, tunggu saja. Sekarang kita mulai pelajarannya. ”. They 
screamed “bu………….”. They were disappointed.
b) Main Activity
The teacher reviewed the previous lesson. The topic was the same 
with the previous meeting but in this meeting the teacher added material 
about color. Starting the presentation, the teacher showed some  coloring 
pencils  and  asked  students  to  mention  its  color.  The  students  could 
mention the color correctly but sometimes pronounced themincorrectly. 
In presenting the material  the teacher still  used geometrical  shape 
paper and some real things from the previous meetings. The teacher stuck 
geometrical  shape  paper  on the  black  board.  She  was  helped by some 
students. Next, the teacher pointed the picture stuck on the black board one 
by one  and asked the  students  to  mention its  shape and its  color.  The 
teacher  asked  “What  is  it?”  while  pointing a  square.  The  students 
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answered “It is a square”. “What is the color?” the teacher asked again. 
“Green”. The teacher completed the students’ answer “The color is green”. 
The teacher did the same way for the other  shapes.  Then, the teacher 
wrote the name and the color of each picture. While writing the word, the 
teacher  explained  how  to  compound  words  ‘shape’  and  ‘color’,  for 
example  ‘green  square,  blue  cylinder’,  etc.  Then  the  teacher  read  the 
vocabularies loudly and the students repeated her. After that, the teacher 
erased all writing on the blackboard and pointed some students to rewrite 
the name and color of each picture.
The next practice, the teacher gave pair-work task to the students. 
The teacher explained that they would have discussion with their seatmate. 
The  students’  task  was  coloring  the  picture  on  the  worksheet  and 
constructing sentences like in the example (the item number one was as 
the example). Next the teacher distributed students’ worksheet. 
In  this  meeting,  the  students  worked  better  than  before. They 
discussed with their pair cooperatively. Sometimes, some students moved 
into other students to borrow some writing equipments. But they did not 
disturb  their  other  friends.  Some  students  seemed  having problem  in 
constructing sentences. They confused in ordering words especially color 
and shape. The word order of color and shape were often inverted. They 
wrote shape firstly the color. For example ‘the green block’ was written 
‘block  green’.  Because  the  students  encountered  problem,  the  teacher 
helped them. The teacher guided them to write color firstly like the word 
written  on  the  picture  then  the  shape.  Some  groups  did  not  finish 
constructing sentences although they have colored all pictures. 
After the teacher saw that most students finished their task, she asked 
some students to write their sentences on the blackboard. She did not wait 
for  all  groups  to  finish  because  of  the  limited  time.  The  teacher  then 
checked  the  students’  answer  and  corrected  them if  their  answer  were 
incorrect. The last, the students guided by the teacher read the sentences 
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loudly. The teacher asked the students to collect their work on the teacher 
table. 
c) Closing
The teacher closed the class by giving big applause for their own 
achievement that day. Finally, the teacher said goodbye.
c. Observing the Action
Observing  is  really  important  in  an  action  research.  Observation 
gives  valuable  data  or  description  on  how  the  action  was  implemented. 
Observation  is  useful  to  identify  the  changes,  progress,  weakness  and 
problems during the research cycle. The data resulted from observation would 
be the basis  in deciding the further  action.  In this  research,  the researcher 
observed  the  students’  activities  and  events  happened  during  the 
implementation of the action and record them on field notes. The researcher 
also documented the activities using camera.
The result of observation in cycle 1 was as follows:
1) First Meeting
In  the first  meeting,  firstly  the students  were very enthusiastic  in 
joining  the  class.  When  the  teacher  opened  the  class  by  asking  some 
questions,  the  students  responded  well.  Many  students  wanted  to 
answerthe question by raising their hand. They paid attention to and some 
of them tried to memorize the vocabulary presented by the teacher. The 
students tried answer in English although sometimes their answers were 
incorrect.  But it  was no serious problem because the material  was new 
material  for  the  students.  The  students  were  the  first  time  learnt  the 
material. Some students were brave to ask to the teacher if they did not 
understand about the material. 
But after a while some students began undisciplined. They did not 
pay attention fully.  They chatted with their seatmate;  they even walked 
around the class. It distracted other’s attention and worst, it elicited the 
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other students to get involve in that noise. For many times the teacher must 
warn them. When doing the task,  not all  students worked well  in their 
group. They did the task slowly.Some students walked to other group so 
the teacher oftenmust warn them to stay in order. On the other hand, some 
others just kept silent and did nothing in their group. 
The results of the students’ works were not satisfying. There were 
some mistakes in the sentences which were written by the students.  The 
students were able to mention the name of the picture correctly but they 
written  the  words  incorrectly.  They  wrote  diamon,  rectangel,  cilinder,  
phyramid, and blok for diamond, rectangle, cylinder, pyramid and block.In 
addition, some students did not appropriately use ‘be’. ‘Be’ for singular 
and plural subject were often inverted. 
2) Second Meeting
When  reviewing  the  previous  material,  some  students  still 
remembered the vocabulary learnt before. They could answer the teacher’s 
question correctly. At presentation, the students followed the presentation 
although some problems like thosein the previous meeting occurred again. 
Some students did not pay attention fully to the lessonand they chatted 
with their friends instead.  
In  discussion  session,  more  serious  problem raised.  The  students 
protested the grouping. They wanted to be in group with their close friend 
or with the clever students. Consequently the class became noisy. Much 
time  wasted  to  group  the  students.  When  discussing  the  task,  some 
students  made noise  in  their  group and some moved into  other  group. 
Because of the noise, they could not hear the teacher instruction well. So, 
the teacher must repeat the instruction several times. The students work 
slowly because the students chatted more than did their work. 
The result  of  discussion showed that  all  groups could choose and 
positioned  the  pictures  correctly  based  on  the  teacher  instruction.  But 
again,in constructing sentences, in average, all groups made mistake. The 
mistake was in the use of preposition. They also could not finish the task. 
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In  average,each  group  could  write  5  sentences  outof  8  sentences  that 
should be written.  
3) Third Meeting
The students paid attention in presentation. When the teacher showed 
some  color  pencils  and  asked  what  color  they  are,  the  students  could 
answer correctly. They could mention the color correctly but pronounced 
them incorrectly.  The students  tried  to guess  the vocabulary presented. 
They were willing to come forward to write  words  on the blackboard. 
When doing the task, the students did the work better. They discussed with 
their  pair  cooperatively.  But  sometimes,  some students  moved to  other 
group  to  borrow  some  writing  tools  such  as  color  pencil  and  pen. 
Generally, in this meeting the students were more discipline. 
From all vocabulary taught namely kinds of geometrical shape and 
color, in average the students could grasp its meaning in Indonesia and in 
English. From the discussion task namely coloring and making sentences 
all of groups could color the picture correctly. However, they still made a 
few mistakes in constructing sentences namely in word order and the use 
of ‘be’ for singular and plural subject. The mean score of post test in cycle 
1 was 8.16.
d.  Reflection
After analyzing the observation result in cycle 1, the researcher noted 
that the implementation of realia in teaching vocabulary give positive outcome 
in  improving  vocabulary  mastery.  First  the  students  could  grasp  the 
vocabulary meaning both in Indonesia and in English. They still remembered 
the vocabularies taught in previous meeting. The students could write some of 
words correctly  and could apply them in simple sentences.   There  was an 
improvement of students test score. The mean score of pre test was 7,05 and 
the mean score of post test was 8,16
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The students’ interest was progressed. The students involved actively 
in learning. All students followed the learning activity although some students 
were not discipline in following the teaching learning process. The students 
responded the teacher instruction. They were willing to ask if they did not 
understand or found difficulties. They were eager to write words or sentences 
in front of class. 
However,  there  were  some  problems  faced  by  the  researcher  in 
implementing  the  action  in  cycle  1.  The  first  problem was  related  to  the 
students’  mastery  of  the  material.  The  students  often  made  mistake  when 
applied the words into sentence. The mistake is frequently in word order and 
the use of ‘be’ for singular and plural. The students also made mistake in the 
use of preposition. The second problem was on the students’ behavior during 
the teaching learning process.The students could not keep their focus on the 
lesson. When the teacher explained the material the students paid attention to 
but after a while they felt  bored. They were interested with the media and 
learning  activity  used  by  the  teacher  but  ignored  the  teacher  explanation 
particularly  when  the  teacher  explained  how  to  construct  sentence.  The 
students considered the learning activity as playing a game. Therefore they 
enjoyed the learning activity but ignored their main task. They often could not 
finish their task well.
In discussion session, it was hard to group the students. It took a long 
time to arrange students into groups. They protested the group arrangement. 
The students usually wanted to be in the same group with their close friend or 
clever students. They screamed asking the teacher to move them into other 
group they want. Consequently the class became noisy. When doing the work 
they were not discipline. Some students moved into other groups to look at the 
other’s work or just walking around the class without purpose. Therefore the 
teacher must warn them to back into their group. The students did the task 
slowly because they chatted more with their friends than did the task. Some 
students did not work cooperatively. They just kept silent and did nothing in 
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their group. They only looked at their friends doing the task. On the other 
hand, some clever students dominated the work.
e. Revising the Plan
Based  on  the  result  of  evaluation  above,  the  researcher  then  made 
some changes in applying the technique to overcome the problems. In cycle 2, 
the researcher changed discussion activity into guessing and matching activity. 
It  is individual activity.  This activity trained students thinking, memorizing 
and writing by their selves. There were three meetings. The topic was ‘Thing 
in the Class’.  The researcher prepared picture,  things such as book, pencil, 
ruler, bag, and things available in the classroom, and number card.
2. Cycle 2
a. Planning the Action
Before moving on the second cycle, the researcher prepared the planning 
of  the  action.  The  preparation  was  lesson  plan,  students’  worksheet  and 
teaching aid. The teacher chose topic ‘Thing in the Classroom’ for cycle 2. 
For  classroom observation,  she  prepared  sheet  of  field  note  and  a  digital 
camera. She prepared test for pre-test and post-test.
In implementing the action for cycle 2, the researcher change learning 
activity to overcome the weaknesses of the first implementation of action in 
cycle  1.  The  researcher  changed  discussion  activity  into  guessing  and 
matching activity. This activity trained students thinking, memory and writing.
b. Implementing
The researcher divided this cycle  into three meetings,  each consist  of 
three sections namely opening, main activity and closing. Every meeting took 
2x35 minutes. 
1) First meeting
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It was conducted on Tuesday, April 28th 2009. 
a) Opening
The teacher opened the lesson by greeting the students and checked 
the students’ attendance. The teacher introduced the topic about ‘Things in 
the  Classroom’.  The  teacher  asked  the  students  to  look  at  around  the 
classroom and  mention  the  things  in  the  classroom.  Most  of  students’ 
answers  were  correct.  The  teacher  gave  positive  fed  back  by  saying 
‘”good” while raising her thumb. The teacher pointed some students to 
mention the things by his/her self.
b) Main Activity
Before  presenting  the  material,  the  teacher  arranged  the  media 
namely things n the classroom such as book, pencil, bag, ruler, chalk and 
etc., in front of the class. The teacher numbered each thing and asked the 
students  to  watch  each  thing  and  its  number.  The  teacher  started 
presentation by mentioning the name of the thing while showing it one by 
one.  The teacher asked “What is it?” then she answered her own question 
“It is a book”, “It is a bag”, and so on.  The students repeated what the 
teacher  said.  After  introducing  and  pronouncing  the  vocabulary,  the 
students  were asked to make a list  of  vocabularies  of the name of the 
things  arranged  in  front  of  the  class  based  on  its  number.  The  more 
vocabulary listed are better. The students must write the name of things in 
English  and  its  meaning  in  Indonesia.  When  doing  the  work,  some 
students looked confused, so sometimes they asked to the teacher. “Ada 
yang  tidak  tahu?”.  “Ada  bu…kapur”.  “Masa’  tidak  tahu  kapur  in  
English”. “Gak tahu bu...”,  some students answered together.  Then the 
teacher gave clue by illustrating it with a cartoon film on TV titled ‘Chalk 
Zone’. “Do you understand?”. Some students smiled because they know 
what it was. “Do you know Yuda?”, the teacher asked a student named 
Yuda. “Chalk Zone bu…”. “Yes Chalk Zone judulnya filmnya tapi kapur 
bukan chalk zone tapi depannya saja. Jadi what is kapur in English?”. The 
students answered “Chalk”. “OK, good”, the teacher allowed their answer. 
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“Kalau  zone  apa  bu”,  a  student  asked.  The  teacher  answered  zone  is 
area/wilayah. Then the teacher gave some description about this film. It 
was only for intermezzo. The students are interested in it and then started 
talking about their favorite film. Because the students were losing focus on 
their task, the teacher stopped their chat and asked them to do their task 
again.  After  finishing  the  work,  the  students,  one  by  one,  wrote  the 
vocabulary on the black board. But some numbers were empty because the 
students  did not  know the vocabularies  on those numbers.  The teacher 
checked  the  students  work  and  read  the  vocabulary  together  while 
repeating pronunciation exercise. The teacher gave chance the students to 
complete or revise their vocabulary list.
c) Closing
Before closing the lesson, the teacher gave homework. The students 
were asked to group and arrange the vocabularies they have listed. The 
vocabularies were grouped and arranged on a table alphabetically like in 
dictionary. The teacher closed the lesson by saying good bye.
2) Second Meeting
It was conducted on Wednesday, April 29th 2009. 
a) Opening
The  teacher  greeted  the  students  then  checked  the  students’ 
attendance.  After  that  the  teacher  checked  the  homework.  The  teacher 
gave chance the students to complete their vocabulary table.
b) Main Activity
The teacher presented vocabularies taught in the previous meeting. 
The teacher mentioned the thing she showed “It is a book” (while showing 
a book, and etc.). The students repeated the teacher. After all things were 
mentioned the teacher repeated the action. She showed a thing and asked 
the students “What is it” (while showing a thing). The students answered 
“It is a book”; “It is a pencil”, and so on. Then the teacher gave some 
example of sentences and some short dialogue.
- It is my pencil.
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- There is a bag on the table.
- A: May I borrow your ruler?
B: Here you are.
- A: What do you have in your bag?
B: I have five books.
In the next practice session, there were two activities namely guessing 
and practicing a short dialog. For guessing activity, the teacher thought a 
thing then asked the students to guess the thing by giving some clues. The 
second activity was practicing a short dialog. Before practicing the dialog 
the teacher gave modeling. She gave example of dialog and practiced it 
with some students. After that, she pointed two students to come forward 
in the front of class to practice the dialog. In the practice, two students 
appointed took a thing which was prepared in front of class. Then they 
practiced a dialogue based on the things they took. One student asked and 
the other answered then did by turn with his/her partner.  All of students 
practiced dialogue with their seatmate in front of class.
c) Closing
 The teacher closed the class by good bye.
3) Third Meeting
It was conducted on Thursday, April 30th 2009. 
a) Opening
The  teacher  greeted  the  students  then  checked  the  students’ 
attendance. 
b) Main Activity
The teacher did not give much presentation but she involved students 
directly into work. The teacher reviewed the previous lesson. She showed 
the things and the students mentioned the thing showed by the teacher. If 
the students answered or pronounced words incorrectly, the teacher made 
correction.
In  practicing  activity,  the  students  were  assigned  to  identifyand 
describethe picture prepared by the teacher.  The students  identified  the 
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picture by matching the picture of the thing with the words written around 
the picture. After matching the picture, their next task was describing the 
picture by completing a running text.
c) Closing
The teacher checked the students work in the class. The teacher then 
had post-test  of  cycle  2  to  know the students  vocabulary mastery after 
implementing  the  action.  However,  the  students  were  not  given 
information of the test before.
c. Observing the Action
1) First Meeting
The teacher introduced new topic by asking the students to mention all 
things in classroom. The students responded enthusiastically. They tried to 
answer as many as possible. The class was noisy. But it indicated that the 
students responded well. When the teacher arranged the media in front of 
class and numbered them some students, without any command, helped the 
teacher  numbering  the  media.  They  were  interested  in  each  item.  The 
students did their work seriously. All students were busy with their work. 
Some students moved from their chair to look at closer some items and its 
number because they could not  seethe things clearly  from the back row. 
Although  the  students  moved  from  their  seat  but  they  did  their  work. 
Sometimes, they discussed their work with their friend. 
In average the students could write 15 to 20 words with its meaning 
out of 23 vocabularies that should be written. But some words were written 
incorrectly.  Teacher,  cupboard  andpencil  case were  written  tacher,  
capbord,  andpencil cass. All students did not know the English word for 
‘buku gambar’ in English. 
2) Second Meeting
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Most students did their homework, only a few students did not. The 
homework was grouping and arranging the vocabularies listed in previous 
meeting alphabetically like those in dictionary. Most of them did the work 
well.  The students followed presentation relatively better.  They answered 
the teacher questions. They still remembered  drawing book in English and 
Indonesia.  In practicing activity,  the students participated  actively.   They 
tried to guess the vocabulary proposed by the teacher. Even, they scrambled 
to answer by raising their hand. From 10 vocabularies that were proposed by 
the teacher, the students could guess all of them correctly. The students in 
pair practiced a short dialogue in front of class. All of students practiced 
dialogue.  Most  of  the students could mention the thing that  was used in 
dialog although it was chosen by the teacher.
3) Third Meeting
The teacher practiced pronunciation while showing the thing one by 
one. The students repeated the teachers’ pronunciation. Generally they could 
pronounce the vocabularies better.  In this meeting the students’  task was 
matching and describing words and picture. When the teacher distributed the 
picture, some students directly did their task. They identified all items and 
words  on  the  picture  and  matching  them  based  on  item  with  the  most 
appropriate words written around the picture. The class was quiet when they 
did  their  work.  The  students  worked  by  themselves.  When  the  teacher 
checked  the  students’  work  briefly,  she  found  there  was  no  significant 
problem with the students’ work. In average they answered correctly. Some 
problems happened when the students did completing running text. They did 
not know some words on the text because they were new words for them. 
But with teacher guidance, the students could finish their work. From the 
result  of  students’  work,  most  of  students  could  answer  correctly.  Some 
students answered incorrectly but their incorrect answers were no more than 
two numbers. After conducting the third meeting of cycle 2 the researcher 
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gave post test for cycle 2. The score of post test of cycle 2 was 164.9 with 
mean score 9.16.
d. Evaluating and Reflecting the Result of Observation
After analyzing the observation result in cycle 2, the researcher noted 
some  positive  progression  in  this  cycle.  Generally,  the  teaching  learning 
process was going better than the first cycle. The students become more active 
in joining the class. They were more enthusiastic in responding the teacher 
instruction and to do better. Some students who were usually active in class 
did not dominate the learning activity.  In addition, almost all students were 
active. Besides, the students behaved more discipline when the teaching and 
learning process was going on. There was no serious problem faced by the 
teacher. The students were easy to manage. If they made noisy it was because 
they wanted to get a chance to try the exercise from the teacher. The noise was 
a good indicator; showing that the students more active in joining the class. 
There were no students walking around the class when the teacher explained 
the material.  Some students sometimes chatted with their friends when the 
teacher  explained  the  material  or  did  assignment.  But  they  stopped  if  the 
teacher warned them. When doing the assignment, they did it by themselves 
and sometimes discussed it with his/her seatmate. 
The result  of  test  scores  also  showed that  the  students’  vocabulary 
mastery was improving. The improvement is indicated from the increasing of 
the students mean score in the pre-test and post-test. The pre-test and post-test 
score of cycle 1 were 126.9 and 147 with its mean score were 7.05 and 8.16. 
The pre-test and post-test score of cycle 2 were 130.2 and 164.9 with its mean 
score were 7.23 and 9.16.  The score tests in cycle 2 are better than the score 
tests in cycle 1. 
Besides, the students could be able to do their task during teaching and 
learning process.  The students could mention the name of things showed by 
the  teacher,  guessing  the  things,  matching  words  and  things  correctly  and 
50
perpustakaan.uns.ac.id digilib.uns.ac.id 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
commit to user 
applied the words in sentences. The students also could be able to practice a 
short dialog in front of class using things prepared by the teacher.
The observation also revealed that in conducting the technique of using 
realia in teaching English to elementary school students, the teacher should 
make various learning activities. The variations of learning activity are needed 
to create good atmosphere during the teaching and learning process. Without 
variation, the students felt bored. Besides, controlling and monitoring are also 
important  in  order  to  make  the  teaching  learning  process  is  effective  and 
successfully done.
By analyzing the result of the observation and scores of the tests, the 
researcher concludes that using realia is appropriate in teaching English to the 
elementary  school  students.  The display of  realia  can help  the  students  to 
memorize words because they have direct experience with the things talked 
about. So that it can improve students’ vocabulary mastery. 
B. Discussion
This  section  presents  discussion  of  the  research  finding  during  the 
research.  The  result  of  the  research  showed  that  the  use  of  realia  in  English 
teaching  learning  process  especially  in  teaching  vocabulary  can  improve  the 
students’ vocabulary mastery. The improvements can be seen from the students 
mean score of pre-test and post-test in each cycle. The mean score or pre-test in 
cycle 1 was 7.05 while in post-test was 8.16. In cycle 2, the mean score of pre-test 
and post-test each 7.23 and 9.16. The score of post-test 1 was higher than the 
score in pre-test 1 and the score of post-test 2 was better than the score in pre-test 
2. The score of post-test in cycle 1 increased in cycle 2 from 8.16 to 9.16. The test 
score can be drawn from the table follows:
Cycle 1 Cycle 2
Pre-test Post-test Pre-test Post-test
Total Score 126.9 147 130.2 164.9
Mean score 7.05 8.16 7.23 9.16
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Besides, the students could be able to do their task during teaching and 
learning process.  The students could mention the name of things showed by the 
teacher, guessing the things, matching words and things correctly and applied the 
words in sentences. The students also could be able to practice a short dialog in 
front of class using things prepared by the teacher.  
During the implementation of realia in teaching and learning process, the 
students were interested in learning. When the teacher showed things and pictures, 
the students paid attention enthusiast. It  was new learning experience for them 
because their English teacher never used this technique and media like that. The 
students’ activeness also improved. The students responded well to the teacher. 
They  answered  the  teacher’s  questions  enthusiast.  They  did  not  shy  asking 
question to the teacher if they did not understand the material. The students also 
will to write words or sentences on the blackboard if the teacher asked them. Even 
they frequently scrambled to do this task.  
Besides,  there  were  improvements  of  the  students’  independence  in 
learning. The students did not always depend on the teacher to find the meaning 
of words. The students could find the meaning of words by looking at the picture 
and things. The students were asked to make a list of words with its meaning by 
their  selves  by  guidance  from  the  teacher.  It  trained  the  students  thinking, 
memory, and writing the vocabularies. However the students were trained to find 
the meaning of words by their selves, but the teacher must persist guide them. The 
teacher could give clue of a word then the students guessed the meaning of the 
words. Besides, the teacher must explain how to write the words correctly because 
sometimes the students know the meaning of a word and could pronounce it well 
but less know how to write it correctly. 
Although there were improvements on the students learning achievement 
but some weakness raised in conducting the action. In the first cycle, the teacher 
could not control the students well. Therefore, the situation in the class was noisy 
especially when they did assignment in group. Besides,  the students could not 
keep their focus on the lesson. They were interested with the media and learning 
activities used by the teacher but ignored their main task. The students considered 
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the learning activities as a playing a game. They more motivated to finish the 
game but ignored the vocabularies conveyed through the activity. In cycle 1, the 
clever students more dominated the class. When the teacher gave question, they 
always answered the most of questions so that they did not give chance to other 
students. Also when the teacher asked the students to write words or sentences in 
front  of class,  the clever students also took this  chance.   In doing the task in 
group, some students did not cooperate well with their group members. They only 
looked at their friends working. Even some students moved and walked around 
the class without purpose. The teacher was less paid attention all of the students. 
The teacher was less give chance for all students to participate in every activity. 
To  overcome  the  problem,  in  cycle  2  the  researcher  make  the  work 
individually through guessing and matching activity. This activity was aimed to 
try the students thinking, memory and writing. This change of learning activity 
gave  better  result.  The students  were  more  independent.  They did  not  always 
depend on their teacher and other friends. They trained to find vocabularies as 
much as possible and wrote them. The class situation was also different with the 
previous cycle. The teaching and learning process run better.  The students paid 
more attention to the lesson. Almost all of the students were active. The students 
who were usually passive became more active in every activity. The class was not 
dominated by the clever students again. When the teacher gave chance to the low 
students,  they brave  to  try  to  answer  or  to  practice.   Moreover,  the  students’ 
attitude in learning progressed positively.  The students were more discipline in 
joining the class.  They joined the class and the assignment well.  The students 
were easier to be controlled.   
The students felt  that  the use of realia  could help them in memorizing 
vocabulary. When the researcher asked their opinion about the use of realia when 
she interviewed them after conducting the research, they said that realia help them 
finding and memorizing the meaning of words easier.  
DW :”kemarin kita belajarnya pake benda-benda nyata dan gambar-gambar  
itu terus kita sebutkan dan ditulis bahasa Inggrisnya sambil ditunjukkan  
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benda  nyatanya.  Kalian  jadi  lebih  gampang  hafal  kata-kata  Bahasa  
Ingggisnya atau malah sulit menghafal? Hana dulu yang jawab”.
Hana : “Kalau aku jadi lebih gampang bu. Jadi ingat terus , bayangke gambar 
dan tulisannya”. 
Ali : “Aku juga bu jadi cepet hafal”.
Ayu : “Aku juga bu, lihat bendanya terus jadi ingat bahasa Inggrisnya gitu”.
Elista : “Sama bu, jadi cepet hafal”. 
Yuda : “Lebih gampang daripada cari di kamus, marai mumet. hehehe…”.
Considering  the  research  findings  explanation  above,  the  researcher 
concludes that the use of realia gives many advantages. They are: 1) the use of 
realia  in  teaching  can  improve  the  students’  vocabulary  mastery  especially  in 
helping them finding the meaning of words. 2) The use of realia helps the students 
memorizing vocabulary easier. 3) The use of realia combined with fun learning 
activity can motivate the students in learning English. 
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CHAPTER V
CONCLUSION, IMPLICATION, AND SUGGESTION
A. Conclusion
Based  on  the  research  conducted  to  solve  the  problem of  vocabulary 
mastery in SD Negeri Kalimacan, teaching vocabulary using realia is effective in 
improving the students’ vocabulary mastery especially in finding the meaning of 
words.  Besides that using realia helps the students memorize the vocabularies 
easier. The improvements of the students’ vocabulary mastery can be indicated 
from the improvement of the score test of pre-test and post-test in cycle 1 and 
cycle 2. In cycle 1 the score of pre-test is 126.9 with mean score 7.05 and increase 
to 147 with mean score 8,16 in post-test. While in cycle 2 the score of pre-test and 
post-test increase from 130.2 to 164.9 with mean score each is 7.23 to 9.16.
Furthermore,  the  implementation  of  realia  gives  positive  effect  to  the 
students’ attitude in teaching and learning process. When the teacher implemented 
the use of realia in the teaching learning process, the students were observably 
interested  in  the  lesson  and  motivated  to  learn.  They  became  more  actively 
involved in teaching and learning process. The students were eager in answering 
questions and doing exercises. The students were also willing to ask the teacher 
when they did not understand the material. The students were more enthusiastic in 
joining the class so that the teaching learning process became more effective.  . 
Based  on  the  research  finding  above,  the  researcher  conclude  that 
teaching  English  using  realia  can  improve  students’  achievement  especially 
mastering English vocabulary. This also gives positive changes to the students’ 
attitude in learning. The implementation of realia makes the students pay more 
attention, active and motivated in learning English. 
B. Implication
In  teaching  vocabulary  to  children,  it  is  important  to  implement 
appropriate  and  attractive  technique.  Based  on  the  result  of  the  study,  the 
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implementation  of  realia  in  teaching  learning  process  improves  the  students’ 
achievement  especially  vocabulary mastery.  The interesting teaching technique 
such as realia has been proven effective to substitute teacher role in drilling the 
meaning  of  vocabulary.  By  using  realia,  it  brings  the  students  to  have  direct 
experience with the real image of the vocabulary. It helps the students to enter the 
concept of the vocabulary. Besides, the use of realia in teaching is necessary to 
bring the students into good participation in learning. By using realia, the students 
became interested in, active and enjoy the learning.
However it should be remember that teaching vocabulary using realia 
will  be  effective  and  efficient  if  the  presenting  vocabulary  using  realia  is 
combined with fun learning activities such as guessing and matching word and 
thing. An appropriate way can attract the students’ attention and help achieve the 
teaching aims. One way that has been proven to be an effective way of teaching 
vocabulary using realia is by guessing and matching the word and thing dealing 
with the topic. This is because by the activity guessing and matching the word and 
thing the students are trained to think, memorize and write the words by their 
selves. By this activity the students are directed to be more active in finding the 
meaning of words
C. Suggestion
[[[
In accordance with the research finding, the researcher proposes some 
suggestion for English teacher, students, other researchers and institution. 
1. To the Teacher
English  teacher  could  select  the  appropriate  technique  in  teaching 
vocabulary for children. English teacher needs to create good atmosphere in the 
class so that teaching learning process becomes interesting, easy and enjoyable. 
Therefore, these are expected teaching learning process become more effective. 
One of  teaching  technique that  can be  implemented  by the  teacher  is 
realia. The teacher can use realia in teaching English to make the students learn 
easily,  interesting and enjoyable.  The using of realia  can be combined with 
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some learning activities for example group work, game, guessing and matching 
activity.  Realia helps the teacher enter  the concept of vocabulary because it 
connects the vocabulary and the object directly. Therefore, it helps the students 
to find and memorize the meaning of vocabulary easily. 
2. To the Students
The students must be active in learning English. The students should not 
depend on other people in learning English.  They should also learn English 
intensively and continuously. The students can use the things around them by 
labeling the things with the words dealing with the thing for example the name 
of  the  thing.  Therefore  the  students  will  be  easier  to  remember  the  words 
dealing with the thing in English.
3. To Other Researcher
This research studies the implementation of realia in teaching vocabulary 
to Elementary students. This study gives drawing about the implementation of 
realia  in  teaching  as  one  effort  to  improve  students’  motivation  and 
achievement in learning English. It is hoped that the result of the study could be 
useful  as  the  additional  reference  to  develop  more  rigid  and  explorative/ 
experimental  research on the potency of realia in teaching English on other 
topics and levels.
4. To the Institutional of Education
An institution of education is a formal place to disseminate knowledge and 
education. The result of the research is one of the sources to get information on 
the general conditions of teaching and learning process in the school. By knowing 
these conditions,  the institution in this  case the school is  expected to improve 
education service. One way is by improving the teacher quality. The institution 
must give opportunity to the teacher to develop teaching and learning techniques 
by  providing  good  teaching  and  learning  facilities,  assigning  teachers  to  join 
training and research.
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